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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF SOUTHERN CROSS CAMPUS’ FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Southern Cross Campus (the School). The Auditor-General has 
appointed me, David Fraser, using the staff and resources of Silks Audit Chartered Accountants Limited, 
to carry out  the audit of the financial statements of the School on pages 2 to 25, that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue and 
expense, statement of changes in net assets/equity and statement of cash flows for the year ended 
on that date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
• present fairly, in all material respects: 

  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 
• comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
 
Our audit was completed on 02 June  2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our audit opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related 
to going concern and using the going concern basis of accounting, unless the Board intends to close 
or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report 
that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
• We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 
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• We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
• We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
• We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 
the audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 
• We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information included in the Board’s annual report 
  
The Board is required to prepare an annual report which includes the annual financial statements and 
the audit report, as well as a Statement of Responsibility, Statement of Variance, an Evaluation of the 
School’s Students’ Progress and Achievement, a Statement of Compliance with Employment Policy, 
and a Statement of KiwiSport funding. The Board is responsible for the other information that it 
presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of 
Responsibility, Statement of Variance, Evaluation of the School’s Students’ Progress and Achievement, 
Statement of Compliance with Employment Policy, Te Tiriti o Waitangi Statement, Board Member 
Schedule, and Statement of KiwiSport funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 

-28- 
 
 
 



 

 
 
 
 
 
 
 
 
 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the independence requirements of Professional and Ethical Standard 1 International Code 
of Ethics for Assurance Practitioners (including International Independence Standards) (New Zealand) 
issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 
 
 
 
David Fraser 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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Purpose 
In the plans and targets set out in its charter, the Board describes the school's priority learning 
issues and its expectations for improved student outcomes. The core business of the school is to 
raise student achievement and reduce disparity. 

In its Annual Report the Board presents this Analysis of Variance, which describes for the 
community how the school has addressed these priorities and how successful our approaches 
have been. To analyse progress against student achievement targets, the school collects and 
interrogates data about student outcomes. A close look at the data suggests where the school 
should change or refine its approach to make greater progress towards our long-term improvement 
goals — providing a sound starting point for self-review and 2026 planning. 

Overview of 2025 
2025 was a year of substantial achievement gains at Southern Cross Campus. NCEA Level 3 
reached 87.0% — the strongest result since 2016 — and University Entrance more than doubled to 
31.7%. NCEA Level 2 reached 78.8%, the highest result since 2020. Māori student achievement 
lifted sharply across all senior levels: Level 3 from 40.0% to 71.4%, Level 2 from 57.9% to 
72.2%, and University Entrance from 0% in 2024 to 42.9% in 2025. Three of our four senior 
achievement targets were exceeded; the fourth (NCEA Level 1) was narrowly missed against a 
background of national volatility in the reformed Level 1 standards. In Years 1–8, Year 3 reading 
reached 70% at or above expectation, continuing a three-year upward trajectory and providing the 
clearest evidence in the Years 1–8 data that sustained structured literacy implementation works. 

In Years 1–8 the picture is more mixed. Year 5 reading carries the heaviest group of struggling 
readers in the school, and writing outcomes vary sharply across year levels. The 2025 analysis 
also surfaces a data-integrity issue that merits direct acknowledgement: in several year levels — 
most prominently Years 4, 7 and 8 — the percentage of students judged at or above expectation 
through Overall Teacher Judgement (OTJ) is materially higher than the percentage at or above 
average bands on PAT, e-asTTle and STAR. The gap is large enough that OTJ calibration and 
moderation is a named priority for 2026. 

This report is organised around the five Strategic Goals in the 2024–2025 Charter: Achievement, 
Equity and Excellence in Learning, Family Engagement, Literacy, and One School Indivisible. 

Strategic and Annual Plan 2025 
The Strategic Plan for 2024 and 2025 was developed with input from our school community, 
teachers and students, with particular effort to reach Māori parents and community. The Plan 
consists of five Critical Success Factors / Strategic Goals: Achievement; Equity and Excellence in 
Learning; Family Engagement; Literacy; and One School Indivisible. The annual implementation 
plan addresses all five Strategic Goals, with particular emphasis in 2025 on Achievement and on 
Equity and Excellence in Learning. 

Strategic Goal 1 — Achievement 
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Strategic Goal 1 at a glance 
Target: By the end of the two-year period all students will have shown progress towards 
or beyond their expected curriculum level and/or NCEA L1, L2 and L3. 
Result: Senior secondary achievement exceeded target in three of four headline 
measures, producing the strongest NCEA Level 3 and UE outcomes since 2016. Years 
1–8 achievement shows a positive three-year trajectory at Years 2, 3 and 6 in reading, 
with ongoing work required at Years 5 and 7 and in writing at multiple year levels. 

 

Senior Secondary (Years 11–13) 
Year 13 — NCEA Level 3 and University Entrance 

Group 2020 2021 2022 2023 2024 2025 
Target 

2025 Variance 

All Students 
L3 

66.4% 65.9% 67.8% 83.8% 70.2% 75% 87.0% +12.0 
Exceeded 

Māori 
Students L3 

69.2% 37.5% 41.7% 77.8% 40.0% 75% 71.4% −3.6 Near 
target 

Female 
Students L3 

60.4% 73.4% 70.3% 76.5% 66.2% 75% 89.9% +14.9 
Exceeded 

Male Students 
L3 

71.9% 57.6% 64.8% 91.7% 74.6% 75% 84.5% +9.5 
Exceeded 

UE (All 
Students) 

12.7% 21.1% 15.3% 16.2% 19.1% 25% 31.7% +6.7 
Exceeded 

UE (Māori 
Students) 

7.7% — 25.0% 11.1% 0.0% 25% 42.9% +17.9 
Exceeded 

 

Commentary. At 87.0% NCEA Level 3, this is our strongest result since 2016, substantially above 
national and comparable-EQI trends. Female students reached 89.9% (a 23.7-point increase on 
2024); male students lifted from 74.6% to 84.5%. University Entrance at 31.7% — doubling from 
19.1% in 2024 — is the most significant marker of system-wide improvement, and Māori student 
UE rose from 0% in 2024 to 42.9% in 2025. With Māori Year 13 cohorts of approximately 14–15 
students, individual student performance drives large percentage movements; nonetheless, six 
Māori students attained UE in 2025 against zero in 2024, a real and not statistical gain. 

Variance analysis. The Level 3 target (75%) was exceeded by 12 percentage points; with 2023 at 
83.8% and 2025 at 87.0%, two of the last three years now establish a pattern of Level 3 attainment 
well above prior SCC norms. The UE target (25%) was exceeded by 6.7 points — the first time 
since 2016 that UE has exceeded 30%. Māori Level 3 at 71.4% narrowly missed target (−3.6) but 
represents a substantial recovery from 40% in 2024; small cohort size makes single-year 
fluctuation expected, and a sustained 70%+ trend is the genuine target. The gender gap at Level 3 
narrowed to 5.4 percentage points (Female 89.9%, Male 84.5%) — well below the 21-point gap 
seen in 2020. Contributing factors: sustained academic counselling at Years 12 and 13, targeted 
subject-level interventions, Māori student mentoring and tuakana-teina support, and more rigorous 
credit accumulation tracking across the year. 

Year 12 — NCEA Level 2 
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Group 2020 2021 2022 2023 2024 2025 
Target 

2025 Variance 

All Students L2 69.5% 55.5% 56.7% 62.0% 62.8% 70% 78.8% +8.8 
Exceeded 

Māori Students L2 60.0% 29.4% 50.0% 55.0% 57.9% 70% 72.2% +2.2 
Exceeded 

Male Students L2 62.1% 55.7% 57.6% 62.7% 55.2% 70% 70.7% +0.7 Met 

Female Students L2 76.0% 55.3% 55.7% 61.3% 69.8% 70% 86.4% +16.4 
Exceeded 

 

Commentary and variance. Year 12 achievement exceeded the 70% target across all reporting 
groups. The all-student rate of 78.8% is the highest since 2020, reflecting sustained recovery from 
the 2021 Covid-era low of 55.5%. Female students at 86.4% significantly outperformed the target; 
male students at 70.7% reached target but did not close the gender gap that emerged in 2024 
(15.7 points — the widest at Level 2 since 2020, warranting investigation). Māori Level 2 
achievement reached 72.2%, completing a four-year recovery trajectory from 29.4% in 2021, 
indicating the Level 2 support infrastructure is now reliably delivering for this group. 

Year 11 — NCEA Level 1 

Group 2020 2021 2022 2023 2024 2025 
Target 

2025 Variance 

All Students L1 61.6% 52.8% 54.0% 50.8% 53.2% 60% 54.0% −6.0 Missed 

Māori Students L1 36.4% 52.2% 43.5% 24.1% 46.4% 60% 48.4% −11.6 
Missed 

 

Commentary and variance. Level 1 at 54.0% is our only senior-level target miss in 2025, falling 6 
percentage points short of the 60% target. This result must be read against the national context: 
NCEA Level 1 has undergone substantial reform, including new Literacy and Numeracy co-
requisite standards, and results across schools — particularly those serving higher-EQI 
communities — have been volatile. Our 2025 result is effectively flat against 2024 (53.2%) within a 
national environment where many schools have disengaged from Level 1 altogether. Māori student 
achievement at Level 1 (48.4%) improved on 2023 (24.1%) but remains below target and is the 
single widest equity gap in our senior secondary data. Strategic response for 2026: continued work 
on Literacy and Numeracy co-requisite preparation, earlier identification of students at risk of non-
achievement, a dedicated Year 11 Māori achievement strategy, and consideration of whether Level 
1 entry should continue to be default or selective. 

Years 9 and 10 — Transition Years 
Year 9 and 10 achievement is monitored through e-asTTle Reading and Mathematics, with the 
expectation that students advance three asTTle sublevels across the year. e-asTTle reading 
showed modest but inconsistent growth across both year levels; mathematics showed small 
positive shifts. Data tracking and intervention systems at Year 9 and 10 continue to require 
strengthening — flagged in 2023 and ongoing — and remain a focus alongside preparation for 
NCEA Level 1 co-requisites in 2026. 



Southern Cross Campus — Analysis of Variance 2025 — Page 5 

Years 1–8 — Primary and Middle School Achievement 
Context: roll and end-of-year cohorts 
SCC's Year 1–8 roll on 1 March 2025 was 677 students. End-of-year assessment cohorts totalled 
approximately 715, reflecting standard Year 1 rolling enrolment alongside in-year movement typical 
of our community — most visible at Years 3, 6 and 7. 

Year 1 March roll End-of-year 
cohort 

Change Note 

Y1 46 62–65 +16 to +19 Rolling new-entrant enrolment 

Y2 68 69 stable  

Y3 58 70–71 +12 to +13 In-year growth 

Y4 80 81 stable  

Y5 91 90–93 stable  

Y6 83 95–98 +12 to +15 In-year growth 

Y7 135 122–131 −4 to −13 Apparent attrition 

Y8 116 115–126 stable to +10  

Total 677 ~715   
 

Important notes on Years 1–8 data interpretation 
Matched versus full cohorts. Within-year progress analyses draw on matched cohorts 
(students present for both Term 1 baseline and Term 4 end-of-year assessment) and 
exclude late-enrolling and transient learners. End-of-year distribution data reflects all 
students present at Term 4 testing. 

OTJ and standardised data. Where Overall Teacher Judgement (OTJ) differs 
materially from standardised assessment results (PAT, e-asTTle, STAR), both figures 
are reported. Alignment of OTJ with standardised measures is a priority for moderation 
and calibration work in 2026. 

Curriculum mapping. e-asTTle Mathematics codes are mapped to the 2007 
curriculum; score tables have been realigned for Year 8 to the 2026 curriculum (Phase 
3), with end-of-year expectation now 4A/5B. The 2026 mapping has been applied to 
Year 7 and Year 8 Mathematics reporting below. 

 

Year 1 
Cohort: March roll 46; end-of-year 62–65 (rolling new-entrant enrolment). 

Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading — — — — 40% 44% text level At+ Met 

Writing — — — — — 28% OTJ only — 

Phonics — — — — — 45% MoE phonics check — 
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Commentary. 44% at or above expected end-of-year text level (target 40%, met); a modest lift on 
41% in 2024. Close to 50% of students made expected or accelerated gains Term 1 to Term 4 in a 
62-student matched data set including ESOL, HLN and HHN learners. Male Well Below reduced 
from 30% (2024) to 4% (2025); female Well Below rose to 23%, now exceeding the male rate — a 
reversal warranting targeted attention in 2026. Phonics (first trial year of MoE check) shows 
polarisation with large groups at both Need Support (41.5%) and Exceeding (34%) ends. 

Year 2 
Cohort: March roll 68; end-of-year 69; matched tracking cohort 62. 

Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading 53% 44% 49% 63% 50% 55% text level Exceeded 

Writing 63% 59% 49% 54% 50% 32% OTJ only Missed 

Phonics — — — — — 60% MoE phonics check — 
 

Commentary. Reading exceeded target (55% against 50%); 63% of students entered Year 2 
below Year 1 expectation, yet 41 of 62 tracked students reached at/above Year 2 December text 
level by year end, with 19 making accelerated gains from Well Below/Below Year 1 into expected 
range. Writing missed target significantly (32% against 50%), with 48% Need Support — a 
substantial drop from 2024 OTJ at 54%. The contrast between reading improvement and writing 
decline at the same year level is the clearest single signal in the primary data that writing pedagogy 
— not student capacity — is the gap. An ongoing focus on literacy programme is the direct 
response. 

Year 3 
Cohort: March roll 58; end-of-year 70–71; matched tracking cohort 60. 

Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading 52% 60% 62% 70% 50% 67% STAR: 68% Exceeded 

Writing 42% 56% 60% 60% 67% 67% OTJ only Met 

Mathematics 48% 54% 54% 65% 60% — OTJ only — 
 

Commentary. The clearest bright spot in Years 1–8. Reading at 70% at/above expectation 
extends a three-year upward trend (2023: 57%; 2024: 65%; 2025: 70%); STAR results (68% at 
average band or above on first formal standardised test) corroborate the OTJ picture. Within the 
matched 60-student tracking set, At/Above increased by 48%. A 20-point male–female gap (Male 
61%, Female 80%) requires scrutiny, and the 13 Well Below students will need Tier 2–3 support. 
Writing at 67% Proficient+ shows the cumulative effect of structured literacy investment. The Year 
3 result is strong evidence that sustained structured literacy implementation works in our 
community; protecting and extending this model into Years 1, 2, 4 and 5 is a 2026 imperative. 

Year 4 
Cohort: March roll 80; end-of-year 81. 
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Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading 62% 64% 54% 60% 60% 75% e-asTTle: 40%; 
PAT: 44.5% 

See note 

Writing 42% 47% 45% 53% 60% 64% OTJ only Exceeded 

Mathematics 54% 51% 43% 49% 60% — PAT: 47.2% Missed 
 

Commentary. The widest OTJ/standardised discrepancy in the primary data. Reading OTJ reports 
75% at/above; PAT (44.5%) and e-asTTle (40%) report approximately 40% at/above. The e-asTTle 
figure has dropped from 58% for the 2024 cohort, requiring explanatory commentary from the 
teaching team. The 30+ percentage-point gap between OTJ and standardised measures is too 
large to be explained by usual differences between judgement-based and single-sitting tests; 
plausible factors include inconsistency in OTJ moderation, OTJ anchoring to in-class evidence 
rather than curriculum-level expectations, and cohort-specific test-day factors. Writing exceeded 
target at 64%; mathematics shows persistent underperformance with PAT Average+ at 47.2% 
(target 60%, missed). 

Year 5 
Cohort: March roll 91; end-of-year 90–93. 

Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading 31% 30% 59% 57% 60% 40% e-asTTle: 37.6%; 
PAT: 36.4% 

Missed 

Writing 37% 28% 52% 34% 55% 33% OTJ only Missed 

Mathematics 49% 21% 47% 39% 50% — PAT: 50.4% Met 
 

Commentary. Year 5 carries the heaviest group of struggling readers in the primary and middle 
school. Three measures (OTJ, e-asTTle, PAT) converge on 37–40% at/above (target 60%, 
missed), with 31% in PAT Stanine 1 — the highest Well Below rate across Years 4–8. Male 
underachievement is the dominant signal: PAT Well Below 41% (male) against 16.6% (female). 
Writing at 33% at/above is a significant drop from 52% in 2023 and is the weakest English area at 
this year level. The pattern of decline between the 2023 and 2025 Year 5 cohorts warrants cohort-
level investigation. Mathematics (50.4% PAT Average+) met target — the one positive signal at 
this year level. Year 5 requires a dedicated, year-level-specific intervention plan in 2026, not 
whole-school programme adjustment. 

Year 6 
Cohort: March roll 83; end-of-year 95–98 (in-year growth). 

Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading 37% 40% 40% 54% 60% 36% e-asTTle: 42%; 
PAT: 36% 

Missed 

Writing 29% 45% 35% 53% 60% 50% OTJ only Slightly 
missed 
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Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Mathematics 32% 44% 33% 40% 55% — PAT: 52.8% Slightly 
missed 

 

Commentary. Year 6 sits consistently in the 36–42% at/above range across reading measures, 
modestly improved on 2024. Female achievement (45%) is 10 points above male (35%). Writing at 
50% Proficient+ is the strongest writing performance in Phase 2 and nearly reached target. 
Mathematics PAT Average+ at 52.8% is closer to target than the OTJ rate suggests. Year 6 
appears the most balanced primary cohort in 2025 — no single dramatic concern, modest 
improvement across most measures, closer alignment between OTJ and standardised data than at 
Year 4 or 8. 

Year 7 
Cohort: March roll 135; end-of-year 122–131 (apparent attrition). 

Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading 45% 27% 38% 27% 50% 39% e-asTTle growth; 
PAT: 38% 

Missed 

Writing 34% 18% 31% 22% 55% 43% OTJ only Missed 

Mathematics 47% 26% 29% 20% 50% — PAT: 76%; e-asTTle 
2026: 31% 

See 
note 

 

Commentary. Year 7 shows the largest single improvement in Years 1–8 achievement data 
relative to 2024. Writing lifted from 22% to 43% Proficient+ (a 21-point gain); reading OTJ lifted 
from 27% to 39%. e-asTTle reading showed substantial within-year gains at deep-level 
comprehension, with particular strength in inference and analysis of implied meaning. At the same 
time, Year 7 carries the starkest assessment-measure discrepancy in the school: PAT 
Mathematics reports 76% Average+ — the highest in Phase 2/3 — while e-asTTle (mapped to the 
2026 Year 8 expectation of 4B–4P) reports 31% at target. PAT Reading at 38% Average+ shows a 
21-point gender gap (Female 42%, Male 21%). Year 7 is also the only year level showing apparent 
in-year attrition; whether the writing gains are partly a function of cohort composition shift requires 
investigation. 

Year 8 
Cohort: March roll 116; end-of-year 115–126. 

Subject 2021 2022 2023 2024 Target 
2025 

2025 
OTJ 

2025 Standardised Status 

Reading 39% 50% 55% 62% 50% 75% e-asTTle: 50%; 
PAT: 32% 

See note 

Writing 39% 46% 46% 54% 50% 72% OTJ only Exceeded 

Mathematics 36% 46% 45% 54% 50% — PAT: 60%; e-
asTTle 2026: 19% 

See note 
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Commentary. Year 8 produced the strongest OTJ reading and writing profile in primary and 
middle school (75% reading, 72% writing). However the OTJ/standardised gap is most pronounced 
at Year 8: reading OTJ (75%) against PAT (32%) is a 43-point discrepancy, with e-asTTle reading 
(50%) sitting between. PAT Well Below at 31% is the highest rate across Years 4–8; no students 
reached Stanine 9. Female–male gap at PAT (42% vs 21%) mirrors Year 7. Mathematics is most 
complex: OTJ 54%, PAT Average+ 60%, e-asTTle (mapped to 2026 curriculum) 19% At+. The 
2026 curriculum realignment has raised the Year 8 bar (4A/5B expectation), and the 19% figure 
reflects this recalibration against a standard previous mathematics teaching was not designed to 
reach. 

Māori students — Years 2–8 (merged cohort) 
Due to small numbers at individual year levels, Māori student OTJ data is reported as a merged 
Year 2–8 cohort (n=87). 

Māori students Y2–8 (merged, n=87) Need 
Support 

Progressing 
Toward 

Proficient Exceeding 

Reading (Proficient+) — — 33 students 
(38%) 

— 

Writing (Proficient+) — — 34 students 
(39%) 

— 

 

At 38–39% Proficient or Exceeding, Māori student outcomes at Years 2–8 sit meaningfully below 
all-student proficiency rates at most year levels. The contrast with senior secondary Māori 
achievement — Level 3 at 71.4% and UE at 42.9% in 2025 — suggests that the Māori pastoral and 
academic infrastructure at Years 11–13 is delivering in ways the Years 1–8 equivalent is not yet. 
Understanding what transfers and what does not between these layers is a 2026 strategic 
question, and a Years 1–8 Māori achievement strategy is a named 2026 priority. 

Strategic Goal 2 — Equity and Excellence in Learning 

Strategic Goal 2 at a glance 
Target: By the end of the two-year period we will improve and enhance teaching and 
learning incorporating culturally responsive pedagogy. 
Result: Substantial progress delivered across structured teaching observation, Teach 
Like a Champion embedding, and curriculum work. Moderation and assessment 
alignment identified as priority 2026 work. 

 

Teaching and learning. Through 2025 we continued implementation of the Improved Learner 
Outcomes Teaching and Learning Framework. A multi-framework classroom observation rubric 
was developed integrating ERO's Teaching Observation Framework, Russell Bishop's Teaching to 
the North-East, and seven prioritised Teach Like a Champion strategies (Silent Solo, Turn and 
Talk, Everybody Writes, Cold Call, Habits of Attention, Exit Tickets, Retrieval Practice). 

Culturally responsive pedagogy. Culturally responsive and sustaining practice remained 
embedded in classroom work through 2025, with the Term 1 'know me before you teach me' theme 
anchoring student–teacher relationships. Our position is that cultural responsiveness resides in 
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relationships and content choices, not in particular instructional methods — a distinction that has 
supported strong structured teaching alongside deepening relational and content-based cultural 
responsiveness. 

Curriculum. The curriculum implementation work continued through 2025, with English (Years 1–
10) and Mathematics (Years 1–10) realignment progressing. asTTle mapping has been updated, 
achievement expectations adjusted, and the new Year 8 end-of-year expectation (4A/5B in 
mathematics) communicated through teacher professional learning. 

Assessment and moderation — priority area for 2026. The OTJ/standardised gap identified at 
Years 4, 7 and 8 is the single most significant data-integrity issue surfaced by the 2025 analysis. 
The 2026 work includes structured termly moderation meetings at each year level; explicit 
calibration against exemplars; parallel OTJ and standardised data review at three points across the 
year; and documented moderation notes to track decision-making. 

Strategic Goal 3 — Family Engagement 

Strategic Goal 3 at a glance 
Target: By the end of the two-year period we will increase the participation and 
attendance of students, families, and community members at school. 
Result: Attendance infrastructure substantially strengthened through 2025; two 
attendance officers delivered sustained outreach. The Year 1–3 whānau reading 
programme commitment was not met and remains an implementation gap. 

 

Attendance. A comprehensive Term 1 2025 attendance analysis drew on MAI TIME whānau data, 
STEP SMS exports, and the school's Attendance Management Plan, informing weekly and termly 
interventions through the year. Established processes — daily 11am whānau text notifications, 
graduated letter sequences, dean and SLT meetings for students with persistent non-attendance, 
two dedicated attendance officers, and 80% attendance criteria for sports and cultural participation 
— continued. Progress against the 85% weekly average attendance target is reported through 
Kamar and MoE PAROT termly data. Attendance remains challenging in our community, but the 
sustained improvements at senior secondary level in 2025 (which contributed to NCEA 
achievement gains) demonstrate that the attendance work is beginning to deliver achievement 
dividends. 

Year 1–3 whānau reading engagement — implementation gap. The 2024 commitment to 
engage Year 1–3 whānau in a reading programme they could use to support their children at home 
has not progressed meaningfully. The 2025 teacher aide BSLA training and 8am phonics 
programme has built capacity on the school side, but equivalent whānau-side engagement 
infrastructure has not been built. Moving into 2026, this should either be genuinely resourced and 
delivered, or revised out of the strategic plan. 

Communication. Parent–teacher meeting attendance remained a key measure of whānau 
engagement; surveys delivered through 2025 provided community feedback with strong response 
rates. 

Strategic Goal 4 — Literacy 
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Strategic Goal 4 at a glance 
Target: By the end of the two-year period we will improve literacy (reading and writing) 
and numeracy proficiency among students at SCC. 
Result: Substantial structured programme development, a comprehensive diagnostic 
baseline established, and a targeted Term 2 2026 PD programme designed. Outcomes 
uneven: Year 3 reading continues a strong three-year upward trajectory; Years 1, 2 and 
5 writing require urgent attention. 

 

CSI Diagnostic Writing Test. A November 2025 CSI Diagnostic Writing Test was administered to 
1,088 students across Years 1–13, returning a 62% struggling-writer rate. This provides the 
diagnostic foundation for our 2026 writing work. A six-session professional development 
programme has been designed on this basis, for delivery Term 2 2026 Weeks 3–8, to a mixed 
Years 1–13 teaching cohort — the most substantial writing intervention in the school's recent 
history and the direct response to writing weakness visible across Years 1, 2, 5 and multiple senior 
year levels. 

Structured Literacy (BSLA) — Years 1–3. All 2025 teacher aides completed BSLA training; the 
8am phonics programme continued across Years 1–3 with ongoing parent communication for 
enrolment. Year 3 reading at 70% at/above provides the strongest evidence of structured literacy 
investment paying returns. The Year 3 model works and should be protected, extended into Year 
4, and strengthened at Years 1 and 2 where the 2025 data shows capacity to do substantially 
better. 

Writer's Toolbox — Years 4–13. Implementation continued through 2025. Resource access — 
particularly device availability and internet reliability — remained a material constraint on fidelity, as 
flagged in the 2024 AoV and still not fully resolved. 

NCEA Literacy and Numeracy co-requisite. Co-requisite preparation at Years 9–11 continued 
through 2025. This remains a high-stakes area where the national reform context produces volatile 
results, and where sustained school-level investment is needed without guaranteed results-year 
payoff. 

Strategic Goal 5 — One School Indivisible 

Strategic Goal 5 at a glance 
Target: By the end of the two-year period we will fully integrate and embed the distinct 
SCC culture into all aspects of school life. 
Result: Three-tier leadership architecture (CLT designs, Directors ensure, DPs 
implement) formally documented through 2025. Common administrative, handbook and 
process infrastructure continued to develop. Consistency of process application remains 
the ongoing implementation challenge. 

 

Priorities for 2026 
The following priorities emerge directly from the 2025 self-review and analysis above: 
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1. Moderation and OTJ calibration. Structured termly moderation meetings at each year level; 
parallel OTJ and standardised data review at three points across the year; documented moderation 
notes. The single most significant data-integrity issue surfaced by 2025 analysis. 

2. Writing programme delivery. A PD programme grounded in the CSI diagnostic (62% 
struggling-writer rate across 1,088 students) from WTB, is the major writing intervention of 2026. 

3. Year 5 cohort-level intervention. The heaviest group of struggling readers in the school. 
Requires a dedicated, year-level-specific plan — not a whole-school programme adjustment. 

4. Years 1–8 Māori achievement strategy. Learning from what works at senior Māori 
achievement and translating this into primary and middle school infrastructure. The most significant 
equity question in the 2025 data. 

5. Sustaining senior secondary gains. Protecting the infrastructure that has delivered the 2025 
NCEA and UE results — academic counselling, credit tracking, and Year 11 strategic response to 
Level 1 reform. 

6. Year 11 achievement recovery. A dedicated Level 1 achievement strategy for 2026, including 
Māori Level 1 achievement specifically. 

 

Ngā mihi nui, 
Dr Samantha L Smith 

Principal, Southern Cross Campus 

April 2026 
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Statement of Confirmation of Good Employer 

Southern Cross Campus | Te Kura o Te Taki o Autahi 

 

I confirm that Southern Cross Campus, through the Board of Trustees, has complied with the 
principle of being a Good Employer, as required under Section 597 of the Education and Training 
Act 2020. 

The school operates in accordance with its Employment Policy and related procedures, ensuring: 

• Fair and proper treatment of all staff members; 

• Compliance with the Employment Relations Act 2000, Public Service Act 2020, and all 
relevant employment agreements; 

• Equal employment opportunities; 

• Good faith in all employment relationships; 

• Safe and healthy working conditions; 

• Professional development opportunities; 

• Fair and lawful appointment, performance management, and exit processes. 

The Board ensures employment policies are available to staff and reports annually on compliance. 

 

 

 

 

Signed:  
 

 

 
Samantha L. Smith 
Principal 
Southern Cross Campus | Te Kura o Te Taki o Autahi 
Date: 29/3/26 
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Thank you for the opportunity to provide information regarding how Southern Cross Campus gives effect 
to Te Tiriti o Waitangi, as part of our compliance obligations under the Education and Training Act 2020 
and our commitment to honouring Te Tiriti in all aspects of school life. 

As a kura with a predominantly Māori and Pasifika student population, we understand the critical 
importance of embedding Te Tiriti o Waitangi principles — partnership, participation, and protection — 
across our governance, leadership, curriculum, and school culture. We respectfully submit the following 
examples: 

1. Governance and Leadership 
• Our Board of Trustees receives regular professional development on the obligations and 

opportunities associated with Te Tiriti o Waitangi. 

• Our strategic planning explicitly references our commitment to equitable outcomes for Māori 
learners, including specific, measurable goals to raise Māori achievement. 

• Māori voices are sought and valued in our decision-making processes, including whānau hui, 
surveys, and consultation. 

2. Curriculum and Teaching Practice 
• Where appropriate and authentic we integrate Māori histories, language (te reo Māori), tikanga, 

and perspectives throughout the curriculum, not just within dedicated Māori subject areas but 
across all learning areas. 

• We actively use the refreshed Aotearoa New Zealand Histories curriculum, ensuring that local iwi 
narratives and perspectives are taught authentically and sensitively. 

• Teachers are supported through professional learning and development (PLD) in culturally 
responsive and relational pedagogy, informed by models such as Russell Bishop’s Te Kotahitanga 
and Lead to the North-East. 

3. Language, Culture, and Identity 
• We celebrate and affirm Māori language, culture, and identity through events such as Matariki 

celebrations, Te Wiki o Te Reo Māori, pōwhiri. We open each week of school in staff briefing with a 
karakia and a waita and close each Friday with the same. 

• Students are encouraged and supported to pursue pathways in te reo Māori, Māori Performing Arts 
(Ngā Toi), and other Māori achievement opportunities. 

4. Partnerships with Whānau and Iwi 
• We foster genuine partnerships with whānau, hapū, and iwi, recognizing their role as key 

stakeholders in their children's education. 

5. Policies and Procedures 
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• Our employment, equity, and student support policies are regularly reviewed to ensure they reflect 
Te Tiriti principles and uphold the mana of Māori staff and learners. 

• We have mechanisms to address inequities and complaints in a culturally appropriate, mana-
enhancing way. 

Summary 
Southern Cross Campus is committed to being a place where Te Tiriti o Waitangi is lived daily. 
We recognise that giving effect to Te Tiriti is an ongoing journey, and we are committed to continuous 
improvement, learning, and authentic partnerships with Māori communities. 

Nāku noa, nā, 

 

Signed:  
 

 

 
Samantha L. Smith 
Principal 
Southern Cross Campus | Te Kura o Te Taki o Autahi 
Date: 26/3/26 

 

 



Southern Cross Campus 

Kiwi Sport Outcomes report 31.12.2025  

Yr 1-8 

Continuing in the promotion of physical activity during intervals and lunch breaks we have 
maintained our stock of balls (small and large), hoops, skipping ropes, frisbees, for the 8-year 
level activity trollies.    Small “happy sack” equipment was available for Y1-2 to use on the 
snakes, 100s board, hopscotch and other concrete marking.  All designed to provide activity 
opportunity specific and suitable for each year level and support by our PALs (Playground 
Activity Leaders) programme.  

We also had designed and then purchased a new trolley specific for Year 1 and to purchase for 
Y2.  The design has the cage higher from the ground and easier for the children to reach into. For 
the older children we upgraded the basketball backboards with new hoops and boards.  The 
placement of one backboard unit which was built into the ground was not functional and had to 
be removed.  We replaced this with a new mobile unit similar to the other 2 giving us greater 
flexibility of space and opportunity for additional students to have-a-go.  

During the di erent terms students had access to a variety of equipment, inclusive of tee ball 
equipment in preparation for softball training. This was supervised access due to the use of the 
bat (health and safety) with support sta /teaching sta  supervising the practice.  Much interest 
in Pickle Ball, Flag Ball, Rippa Rugby occurred during the year, and equipment was upgraded for 
these areas.  We also increased our stock of Ki-o-Rahi equipment.   

Games that the children can organise for themselves have also been a focus – “rob the nest” – 
rounders and tabloid activities- building creativity to design a game.  

Tradition sports continued with coaching/ practicing during breaks – namely Volleyball, Netball, 
Soccer, Rugby, League, Touch, Rippa, Basketball – providing activity for those more skilled and 
those wanting to develop skills further. We are part of our local school field days for Primary and 
Intermediate and have experienced success with our teams participating.  

During the terms we had a programme of older students managing informal competitions 
between class teams – this soon became quite competitive but had high student numbers 
engaged as players, substitutes and cheer teams.   At the end the 3-4 weeks combination teams 
played o  against sta  / older students.   Opportunity for real learning about sportsmanship, 
rules and why they are there, how to be a team member, encouraging others and how to manage 
disappointment, etc.  Teachers took this learning into the classroom as part of the learning 
about collaboration and working together.  

What we have noticed is the value of having a variety of equipment, opportunities for a variety of 
sports/ games available that cater to di erent groups of children – the tone in the playground 
was on of engagement and activity.  

Having the volume of equipment that we are building up outside of what is organised for 
Physical Ed. Lesson, sports training teams made the lunchtime activity programme easier to set 
up and manage with targeted equipment pre-organised and ready to be “trolleyed” out to the 
activity zones.  

Our school-based funding continues to provide high quality equipment for our team, uniforms, 
and transport making it possible for those prepared to put the time into practice to have the 
opportunity to participate at a competitive level.  



We also held a family games activity afternoon and have carried this into our regular calendar – 
involving families; children, teachers and parents playing alongside, with or against one another.  
These games used equipment like Jenga, Corn-Boards, “Spider”, Volleyball, tug-of-war, table 
tennis, Pickle Ball, Touch and Tabloids.    An opportunity for school and community to come 
together.   This event provided opportunity for our student leaders to take responsibility for a 
game, to showcase how “playing together” being active can be so much fun – and good for you.  

 

Karen Mose  

Director Junior School Years 1-8  
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Kiwi Sport Years 9 – 13 Programme for 2025. 
 
Over-all we have provided sports program for over 300 students throughout the year, Term 2 & 3 being 
the busiest with 15 teams, over 250 student participants & a handful of staff coaching & managing the 
teams. We have appreciated the support and assistance from staff and community throughout the year.   

Term 1 – We started off the year with our “Let’s get fit” Program. Suitable for all year levels boys & girls.  
This represented 60 to 80 students from year 9 to 13 participating every Tuesday & Thursday. 

The “let’s get fit” program ran throughout Term 1 which focused on coming together, creating a sense of 
belonging through a vehicle of fitness, conditioning, fun games and develop school sports values. Also 
helped our sport teams prep for upcoming events, Senior Volleyball, Tag Football, & preparation for our 
winter codes.   

Our sports program links strongly to our Year 7 to 10 PE and Health topics allowing students an authentic 
context and strengthen their development in key competencies, values, and leadership skills  

Every year we push to introduce a new sport or activity to offer our students, 2024 we trained and 
entered a Power Lifting team and competed in a local competition with admirable results.  This has 
boasted our female participation and continues to grow.  2025 we introduced Badminton following a 
strong interest from our Asian students and entered 4 teams in competition and look to develop that 
further in 2026.  

Southern Cross Campus has been attending the Nationals since 2008 from distances as far as 
Wainuiomata in Wellington. The opportunity has not only provided a pathway for our students to show 
case their talent but more valuable to express themselves in a positive environment to develop personal 
growth and make positive connections.  This year working off the systems that have serve our Rugby 
League teams at a national level we entered a senior Volleyball team at a national level with outstanding 
results. 

 

2025 School Sports NZ Census 

1a Total number of students on secondary school roll as of 1 
March 2025 in years 9 or above, including fee paying 969 

1b Total number of these students who represented the school 
in sport 354 

2a  Total number of Female students on roll as of 1 March 
2025 in years 9 or above. 478 

2b Total number of female students who represented the school 
in sport. 129 

3a  Total number of male students on roll as of 1 March 2025 
in years 9 or above. 491 

3b Total number of male students who represented the school 
in sport. 225 

4a Total number of teaching staff as of 1 March 2025. 98 
4b Teaching staff counted in 4a who assist the sports program 

15 
4c Teaching staff counted in 4b who are 'coaches' and coached 

students in 2025. 9 
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We wish to convey our grateful thanks to Kiwi Sport for the funding you provide for schools, and we have 
put your funds to good use. It is always very important to students from a low socio-economic setting to 
be able to compete with pride and know that they have the equipment and uniforms to compete.   Our 
community are always appreciative of your financial support, and they make every effort to follow their 
students on and off the field. 

M Alatasi   
Director Years 9 – 13. 
 




